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Summary of Achievements in AAA UO  

Goals 
• To engage complex learning environment of 1700 talented students and 100+ faculty - in 
research, practice, new modes of teaching and administration through critical inquiry & design 
excellence  
• To increase programs and resource development by alliances with internal and external 
constituents.  
• To be an international leader in appropriate innovation, disciplinary/cross-disciplinary 
research & practice.  
• To strengthen global programs in research, outreach and teaching   
Successes 
New Programs in Portland (PDX) and the Development of the UO White Stag Campus 
• Warehouse renovation for new facility in heart of Portland for professional “campus” in 
Portland. University of Oregon's portal to global innovative architectural, design and art 
practice. Portland - leading international city modeling sustainability, creative production - a 
rich urban laboratory/"healthy" city.  
• Development of curricula in Architecture, Digital Arts, Product Design for new Portland 
campus 
• Building industry, city, academic institutions, professional and creative communities’ 
relationships 
New University of Oregon Eugene Facilities: Current and Future 
• New building proposal $150,000,000 forwarded to Legislature for bond funding; fundraising 
begins. 
Economic Health of AAA 
• Reorganization of AAA fundraising enterprise; general budget in black through severe budget 
cutbacks  
Curricular Reform 
Launch of interdisciplinary curricula:   
• Material Studies & Product Design; Ecological Design Certificate;   
• Cinema Studies 2010 – 1st cross 3-college undergraduate major; Media Management Arts & 
Administration; MA/MS Arts Management + MBA; AAA interdisciplinary minor; Sustainable 
Land Development program  
• New/updated curricula/programs: New Ph.D. Programs:  Landscape Architecture ‘06; 
Architecture ‘11 
• International programs growth: China, Korea, Japan, Croatia, Italy, Finland, Denmark, 
Canada  

Diversity:  
Huge effort towards recruitment, collaborations with HBCUs, Office of Institute Equity and 
Diversity  
Public Outreach Leadership 
Deep public engagement in most of our AAA units exemplified by faculty as change agents, 
affecting an audience of developers, city planners, engineers, students and educators by 
putting real designs and collaborative practices in the hands of those who implement the 
development of the built environment. 
University Strategy: Big Ideas  
Visionary set of directions based on our legacy programs while projecting transformative 
futures. 5 Big Ideas selected - strategies that would bundle the university’s intellectual 
enterprise through the next few years. Out of 28 complex propositions two out of the final 5 
came out of AAA.  
• Sustainable Cities Initiative: How do you plan, build and retrofit cities in sustainable ways 
targeting the intersection of green buildings, communities, business and policies? Over 
$1,000,000 investment 
• Green Product Design Network:  Integrating materials, product design and business 
models for sustainable products.  Material Studies and Product Design link with Green 
Chemistry and Sustainable Business practice, connecting AAA to CAS and LCB.  
Strong Leadership Teams within the School  
Eugene and Portland effective associate deans, heads, directors, finance, communications 
and external relations, development and office staff with new reporting structures 
Broader Based Leadership AAA in University 
Collaborating on university processes and best practices for transparency and 
communications specifically around 
• Campus and Environmental Planning: Sustainability at campus level; relationship to cities;   
• Portland 

• Larger/clearer plan for greater PDX presence 
• Integrating and distinguishing Portland  

Student Recruitment and Retention: Numbers up 
Hires – Great Talent Recruited:  20 new international search hires in 4 years  
Increased Research and Creative Production 
Highest Rankings - with Architecture #1 in Sustainable Design 
Complete Success in Promotion & Tenure and Accreditations  
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In what ways can architectural design define identity, or alternatively, chal-

lenge received identity? Based on a design pedagogy that experiments with

both defamiliarization and dance, we distinguish two ways: (1) in the ready-

made space of the eye, as meanings other than the received ones can

emerge, or (2) in the space-in-the-making of the body, as the reading of

meaning in ready-made space alone is challenged, and meaning also

emerges in the order of our mutual movement with one another.

Our pedagogy represents a collaboration between an architect and a

philosopher, both actively engaged in interdisciplinary education within and

between their respective schools as well as with the School of Engineering.

From the outset, we saw “design in movement” as a potential framework to

foster side-by-side collaboration between disciplines (interdisciplinarity)

rather than merely among disciplines (multidisciplinarity).

Design in movement is a complement to traditional architectural de-

sign in space. Design in movement allows us to experience, through our

bodies, in a way that challenges our deeply ingrained visual culture. If we

design in this visual culture without being able to call the culture into ques-

tion, we do not take advantage of the full range of design’s liberative poten-

tial: it is one thing to design so as to refuse any single authoritative reading

in space, but another to discover an alternative to reading itself.1 We are in-

vestigating how design in movement can motivate new ways of liberative

building and inhabiting that challenge the hegemony of design in space.

IN THE PEDAGOGY OF DESIGN IN MOVEMENT PRESENTED HERE, WE USE

dance as the basis for explaining what we mean when we contrast
space—or movement in space—with movement. We take a certain
dance/movement, that of “contact improvisation,” as one limit of
a continuum, the other limit of which is space (Chart 1). But be-
fore we can explain this dance/movement in terms of our design
pedagogy, we have to develop the terms themselves. Our starting
point is Kenneth Warriner’s artic le, “Defamiliarization: The
Tensive Play of Body and Eye.”2

I

Eye and Body: Ready-Made Space and Space-in-the-Making

In the above-mentioned article, Warriner characterizes “two topolo-
gies of movement,” that of the eye and that of the body. He refers to
the work of Michel de Certeau, who writes “about the way people’s
descriptions of their situations form their notions of space and time”
and about “the prevalence of actions or bodily movements in these
accounts, in contrast to images.”3 “Description oscillates between
terms of an alternative: either seeing (the knowledge of the order of
places) or going (spatializing actions). Either it presents a tableau
(‘there are . . .’), or it organizes movements (‘you enter, you go across,

you turn . . .’). Of these two hypotheses, the choices made . . . over-
whelmingly favored the second.”4

Once we lived entirely within the second hypothesis, for ex-
ample, in the descriptions of the Hopi: “Distance includes what
we call time in the sense of the temporal relation between events
which have already happened. The Hopi conceive of time and
motion in the objective realm in a purely operational sense—a
matter of the complexity and magnitude of operations connecting
events—so that the element of time is not separated from what-
ever element of space enters into the operations.”5 Hopi descrip-
tion, to use Warriner’s terms, organizes movements rather than
presents a tableau.

Descriptions of contact improvisation dance also involve the
same distinction, as the contacters must cultivate a sense of body as
opposed to eye, so as not to “interfere with or inhibit contact.”
Contacters should try to keep “the gaze going with the head rather
than focused on the audience or one’s partner”: “when dancers have
established a physical and kinetic familiarity with one another, visual
contact can enrich their movement communication without over-
powering it.”6 Or again: “Contacters come to regard the geography
of the body differently than other types of dancers or pedestrians.
Rather than distinguishing the body by its parts [as the eye would
tend to do], they think more of body surfaces, as planes of support.”7

Here Warriner would certainly recognize a reference to body
over eye. When a body is related to other bodies in a tableau, the
other bodies are here or there, but not with surfaces as planes of
support because the bodies are not connected by movements, for
example, using one body for support of another. To contact, how-
ever, you enter, you go across, you turn, so as to approach another
body as a support, thereby turning its surface into a plane of sup-
port. Here we have a case of what Warriner calls “the constitutive
capacity of bodily action.”8 That is, for the hypothesis of body as
opposed to eye, we should speak of bodily actions as making space
(space-making actions, not spatializing actions), what we think of
as space-in-the-making. And for the hypothesis of eye as opposed to

Design in Movement:
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SAMPLE BUILT WORK 

FORTIN CONDOMINIUMS, ALBANY NY 

1988 
Frances Bronet Associates with  
John Tobin & Richard Hoffman 



CIANCIARELLI HOUSE I, MONTREAL 

1982 Tsonkis Bronet Daemen, Architects 

ILE DES SOEURS ROW HOUSING, QUEBEC 

1981 at Dan S. Hanganu Architect 



CENTRE DESIGN LAURIER, MONTREAL 

1989 at Dan S. Hanganu Architect 

SAMPLE DANCE INSTALLATIONS 

!"#$%&$%'()(*+&,#')&#-&.//01&2&&34567&+489:9&

!#*;&#-&%<;&=;>'?$&"#$%&(**#@>%(@;&
';+(#*>A&B;'-#'">*C;&,#')$1&&
2&%5D9E&FG5HG&&

!"#$%%&'()*+&$,&-$./&0$)/&1$,(2%&34%$5/),&2%5D9E&FG5HG&

!@9GI9&4JJE&D7EK9L7&KH&M94NGO&4&B4KPQ1&%P9&34567&+489:9&&

!;GR5LHGD9GK&4GJ&34GS9&"9LO9&5G&TM94NGO&4&
B4KP?1&34567&+489:9&&

!,5KPHIK&A5D5KEQ1&"9KLH64GJ&&

!34GS9E&U5KP&MI56J5GOEQ1&>6V4G7&%5D9E&FG5HG&&

!%L456V6489LEQ1&"9KLH64GJ&&

!#PQ&,P4K&4&%4GO69J&,9VQ1&%LH7&'9SHLJ&&



SPILLOUT 

2006 with Ellen Sinopoli Dance Co. 



BEATING A PATH 

with Ellen Sinopoli Dance Co.  1999, 2001 

DANCE INFUSION 

Design 1, RPI, with Doug Verone, Terry Creach dance companies    1997 



EMBODIED 

Design 1, RPI, with Elizabeth Streb  1997 

SAMPLE FUNDED 
RESEARCH 

DESIGN IN MOVEMENT, 1999-2001 

PRODUCT DESIGN IN 
INNOVATION, 1999-2003 

DESIGN AS A CREATIVE MODEL 
FOR TECHNICAL EDUCATION, 
2001-2010 
Design as a Creative Model for Technical Inquiry 
is a multi-year project funded by the National 
Science Foundation to better prepare future 
teachers for the complex, multidisciplinary 
challenges of the twenty-first century.  
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FUNDED COMMUNITY 
OUTREACH 

SOUNDOFF AT THE APPROACH, 
Rensselaer County Riverfront Arts Fest, 1993 

TROY GATEWAY INITIATIVE, funded 
by the Louis and Hortense Rubin Fellowship 

SOCIAL SPACE AND 
ELECTRONIC INSTALLATION, with 
Miller, funded by National Endowment for the Arts 

CONSTRUCTING A TWO-WAY 
BRIDGE with Campbell, Eglash and Miller, funded 
by the Department of Housing and Urban 
Development 
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